












































































































































































精密コード 見えにくい 暗示的 弱い




であり，もう一つは ｢ 普遍主義的 ｣である。話し言葉モデルが，可能性として一般的

































制限コード 見えやすい 強い 特殊主義的
硬直性，抑圧，地位
関係（固定性）















































強い ○〈教科知〉 ●〈応用知〉 「教科学力」








第 3学年では 188項目，第 4学年においては 262項目の設問があった。○と●の数
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Shishitsukachi [qualitative value] 
in the Social Studies Curriculum of Myanmar/Burma
<Summary>
Fumie Kojima
As a message system, the official curriculum of a nation may include some 
qualitative value (shishitsukachi) other than knowledge related to the subjects 
or certain values, attitudes, or skills that are expected to be acquired.  Kumagai 
(1993) proposed such concept as shishitsukachi that clarifies the social role 
and significance of the contents of a curriculum in the relation with the social 
structure or process as a whole.  This paper aims to identify the shishitsukachi in 
the Social Studies curriculum of Myanmar.  
Applying the language code analysis of Bernstein (1971), the Social Studies 
curriculum of Myanmar was analyzed, focusing on its form of evaluation 
that defines what counts as a valid realization of educational knowledge. 
After examining the discussion of Fujita (2005) from the aspect of academic 
requirements in globalization, the relationship between the language code and 
different forms of instruction and evaluation and also the relationship between 
the language code and social orientation are considered.  Then, the analytical 
framework to examine the evaluation in the Social Studies of Myanmar is 
reconsidered.
Classification refers to the boundary between contents, according to 
Bernstein.   Where classification is strong, contents are strongly insulated from 
each other.  Where the classification is weak, there is less insulation between 
the contents. Framing refers to the degree of control that teacher and pupil have 
over the selection, organization and pacing of the knowledge transmitted and 
received in the pedagogical relationship.  Weak framing refers to a range of 
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options available, and on the other hand, strong framing means less option. Weak 
classification and framing refers to invisible instruction with elaborated code, 
and strong classification and framing refers to visible instruction with restricted 
code according to Bernstein.  Bernstein also claimed that evaluation is explicit 
with clear standards where instruction is visible, and evaluation is implicit with 
diversified standards where instruction is invisible.  The difference between 
these two is the degree of the specification of a rule.
Social Studies has weak classification and framing as its nature. However, 
the Myanmar Social Studies that was newly introduced according to the 
curriculum policy of the Child-Centered approach in 1998 contains three strong 
classifications such as History and Geography, Moral and Civics, and Life Skills 
within.  Therefore, there will be four categories with the combination between 
strong/weak classification and strong/weak framing in this analysis.  The 
combination of strong classification to weak framing and the weak classification 
to strong framing will be the issue of this study. Finally, implied significance of 
achievement test as evaluation will be discussed.
The study shows that the curriculum may have a restricted code oriented 
nature.   Adding the percentage of the questions with the connotation of 
“reinforcement” and “pieces of subject knowledge” is 77.0% at the third 
grade and 78.2% at the fourth grade.  The restricted code may tend stiffness, 
oppression, and status oriented human relationship.  There are the elements of 
the shishitsukachi in the curriculum. However, these are not helpful to enhance 
the requirements of globalization such as integration, collaboration, and 
interdependency. 
Some common features are also observed between the Child-Centered 
approach and invisible instruction.  Such forms of socialization may imply 
more control where less intention is given. This study suggests that the nature 
of educational knowledge may be determined by the combination of framing 
with classification.  Whether the Child-Centered approach is to have a positive 
connotation or not depends on the degree of the combination. It may be possible 
to change its nature operationally. The adoption of the Child-Centered approach 
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as a curriculum policy is a social phenomena.  It will be an important indicator 
to monitor the social changes in Myanmar when the next curriculum revision 
takes place and how much the share of “reinforcement” or the combination of 
weak classification with strong framing will be reduced. 

